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Musician Information 
Musicians Names: Richard Hildner Armacanqui and Juan Tomás Martínez  

Song: “El niño que quiere jugar” (“The Child That Wants to Play”) 

Cultural Identity: Latinx 

Biography:  
Improvisation is a key part of the process for musician duo Richard Hildner Armacanqui and Juan 

Tomás Martínez. Their hard-to-define style of music—which fuses salsa, bolero, jazz, latin drumming and 
more—is infused with a spirit of experimentation and spontaneity. Their music comes alive in performance 
with interaction from the audience.  

Both Richard and Juan were born in Madison, Wisconsin. Richard’s family is from Peru, which filled 
his childhood with influences from Andean music traditions. Juan left Madison at age four, growing up in 
Venezuela and Spain, where African-Venezuelan drumming and singing deeply impacted his musicality.  

Their music draws from memories of music they experienced with their families growing up, 
playing with other musicians during their travels, as well as their lives in Madison with their families and 
friends. They currently compose and perform together in several music groups, including Acoplados and 
Golpe Tierra.  

 
For musician photos please see the resources section later in this guide. 
 

 
 

Learning Goals  

By using project resources, learners will: 

1. Explore connections between music, identities, cultures and emotions. 

2. Recognize shared and unique elements of distinct pieces of music.  

3. Relate content to personal experiences choosing, playing and sharing music. 
 

 
 

Elements of Music 
Melody - major key, mix of steps and skips 

Rhythm - syncopation, emphasized in instrumental breaks and improvisation sections 

Harmony - open and broken chords in guitar accompaniment, vocal and guitar layering 

Texture - vocal melody with guitar and cajon accompaniment 

Timbre - guitar, cajón, voice 

Form - verse and refrain with improvised solos and breaks 

Expression - quick tempo, few dynamic changes 
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Instruments 
1. Acoustic guitar 

2. Cajón 

3. Voice 
 

 
 

Lyrics 
 
 “El niño que quiere jugar” 
 
Cuando el sol aparece  
Este niño amanece  
de la cama corriendo a jugar  
 
El día imaginando 
Hasta la noche cuando 
No va la cama por querer jugar 
 
Quisiera ser igual que tu  
Y no tener que comprender 
Sobre el trabajo y el deber 
Pa sobrevivir y comer 
 
Pero no me puedo engañar 
Tu y yo algo tan similar  
Lo mío es la música  
Lo tuyo es jugar 
 
 
Chorus 1: 
Déjate llevar por el niño  
Que quiere jugar  
 
Chorus 2: 
Ahora ven y juega 
 
  

“The Child That Wants to Play” 
 
When the sun comes up 
This little one wakes up 
Runs out of bed to go play 
 
The whole day imagining 
Until nighttime when 
He doesn’t want to go to bed so he can play 
 
I want to be just like you 
And not need to comprehend  
Work and responsibility  
In order to survive and eat 
 
But I can’t fool myself 
You and me are so similar  
My thing is music 
Your thing is playing   
 
 
Chorus 1: 
Let yourself be led 
By that child that wants to play  
 
Chorus 2: 
Now come and play 
 
 

A note about these lyrics: Improvisation is an important part of Richard and Juan’s process. These are the 
official lyrics, but you and your students will be able to notice vocal and instrumental improvisation in action 
if you compare the written lyrics to the performed version. 
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Outcomes, Strategies and Assessments 
 
Main Theme: The playfulness of the melody and rhythms creates a fusion of different Latinx cultural 
traditions and brings out a feeling of nostalgia for childhood pleasures. 
 

 
 

Skill Outcome, Strategies and Assessments 
 
Outcome: Students will create and perform improvised music. 
 
Strategies: 

1. View some of the provided PBS improvisation resources with your students. (Refer to the 
Re/sound: Songs of Wisconsin resource page under ‘curriculum’ for website links.) Help them 
define improvisation as creative expressions of a musical idea, emotion, and a response to 
surroundings.   
 

2. Using classroom or cultural instruments, lead students to create rhythmic improvisations. Begin 
with call and response rhythms echoed between the educator and students and then between 
students and students. As students gain confidence in leading the call and response, have 
students take turns as individuals or as groups improvising for a specified number of beats.   
 

3. Have the entire class perform notated four or eight beats of rhythm on classroom or cultural 
instruments. Using those same instruments, have small groups of students improvise for four or 
eight beats. Alternate with the entire class performing the notated rhythm with small groups or solo 
students creating improvised rhythms for four or eight beats each.   
 

4. Listen to a portion of the performance of “El niño que quiere jugar” having students describe what 
they hear. Then listen again to the same section to help students identify any improvisation. Create 
a list of clues such as unison vs. solo singing or playing, complete thoughts and words versus 
fragments of thoughts, chorus versus refrain, or one word or rhythm bounced back and forth 
between the two performers. Then repeat the procedure with a second portion of the 
performance. Once you reach the last portions of the song, have students identify when they hear 
improvisation and the clues they used to identify it. 
 

5. For advanced students, have them listen to improvisations across a variety of cultures and genres. 
Have students compare and contrast what is heard and share with the class.   

 
Assessments: 

1. Have students work as a class to create an assessment rubric for their instrumental improvisations. 
(Evaluation could include: working together, balance of instrument and volume, everyone taking a 
turn, and creativity.)  
 

2. Have students identify when improvisation happens in other pieces of music. See if they can 
correctly determine the time and talk about what is happening within the improvisation. 
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Knowledge Outcome, Strategies and Assessments 
 
Outcome: Students will identify Latinx percussion instruments and recognize Latinx syncopated rhythms 
that are commonly played on these instruments. 
 
Strategies: 

1. Have students research percussion instruments of Central America, South America and the 
Caribbean Islands. After student sharing of instruments found, listen to the performance of “El niño 
que quiere jugar” to identify which are used. 
 

2. Percussion instruments commonly used in Latinx music would include: cabasa, claves, guiro, bells 
of various shapes and sizes, maracas, and various drums. Using these instruments, have students 
learn the names of the instruments, how to play them correctly with the best sound, and how to 
care for the instruments.  
 

3. Using the many available videos, share with students how the cajon is played, the many sounds it 
can make, and the techniques involved to make it work. (The cajon is featured in this piece). If 
possible, seek out a performer and/or the instrument for classroom use. 
 

4. Have students demonstrate a steady beat in 4/4 time while playing the recording of “El niño que 
quiere jugar.” Have them notice all the times that the words and instruments play stronger on the 
off-beats. Share that these offbeats are examples of syncopation. Using student descriptors lead 
them to a definition of syncopation - the accented off beats in rhythm, filling the gaps of a steady 
beat, or emphasis in between the beats, and the like.   
 

5. Richard and Juan describe the varying clave rhythms (or songs) used in their piece and in many 
other Latin American pieces. Play the portion of the video where they describe the 2-3 clave 
versus the 3-2 clave, and the different feeling each creates. Share other Latin American pieces that 
demonstrate these pulses. Have students perform them on the claves and other cultural 
instruments while a steady beat is sounded. 
 

6. Have students perform the steady beat as a group. (If necessary, have just a few students play who 
can keep the steady beat confidently.) The teacher adds rhythms that are sometimes on the beat 
and sometimes not.  Explain that this is syncopation, the shifting of emphasis to an unaccented 
beat. Alternate the student group or teacher keeping the steady beat with the other group playing 
sometimes on and sometimes off the beat. For reference, various video resources demonstrate 
this sequence. 
 

7. Listen to Richard and Juan’s performance with groups of students playing a steady beat while 
others create syncopation. When students become confident in both roles, reduce the size of each 
group to one or two people to provide specific feedback as needed and to encourage rhythmic 
independence. 
 

Assessments: 
1. Choose assorted video and/or audio clips and have students identify the Latinx instruments they 

see or hear and how each is played. 
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2. Identify the correct placement/technique on the Latinx percussion instruments for different sounds. 

Students could demonstrate this knowledge on the actual instruments or on pictures/illustrations of 
the instruments. 
 

3. Either via recording or teacher demonstration, perform rhythms that are on the beat or syncopated. 
Have students visually vote their decision (e.g. thumbs up vote for syncopation, thumbs down for 
not syncopation). 
 

4. Provide a steady beat (via metronome or teacher performance) on which students can 
demonstrate steady beat and then syncopation. Have the class vote on which the fellow student 
demonstrated.   

 
 

 

Affective Outcome, Strategies and Assessments 

 
Outcome: Students will explore personal connections between music and childhood nostalgia. 
 
Strategies: 

1. Listen to the performance of “El niño que quiere jugar.” As students listen, have them express in 
some written way (words, poetry, lines, artwork) what they hear. Ideas could include the mood of 
the song, what the lyrics might be about, instruments heard, and the like. Have students share their 
ideas. Listen again, having students evaluate what others have suggested and then refine their 
initial ideas. 
 

2. Share the translation of the piece with students emphasizing the focus on youth and the fun things 
enjoyed while a child. Possible questions could include: “What parts of a childhood are important 
to keep as we grow older?” “How and why do people lose the creativity of youth when they get 
older?” “How does the music performance reflect the playfulness discussed in the lyrics?”   
 

3. Using the interview transcript and video provided in the lesson resources, share examples of the 
performer’s life events that informed their youth and life as musicians. These would include their 
travels and the people they met on those journeys. Have students share any travels they might 
have taken and what they learned about the places they visited, the people they met, or about 
themselves on the journey. Emphasize that travels don’t need to be long distances or major events 
to have an impact on our lives. 
 

4. Other artists have tried to capture their childhood memories. Share examples of paintings, poems, 
sculptures, and children’s literature found in the Re/sound: Songs of Wisconsin resources page. 
Search ‘curriculum’. Based on what is included in these resources, have students gather memories, 
images, or recordings of their own childhood. Have them put these memories together into a 
scrapbook, short video, written lyrics or poetry, or some other form.  
 

5. The lyrics of the song state, “Put your faith in your passion and you’ll discover what waits for you”. 
Juan and Richard followed their passion for making music. Discuss with students what their own 
passions are and where their passions might take them in life. 
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6. Have students write about something they remember from when they were younger that they want 

to hold onto (it could be a favorite memory or a physical object). In their writing, they should 
explore how those personal feelings can connect to “El niño que quiere jugar.”   
 

7. Have students create a written, drawn, or performed piece of art highlighting a memorable object 
or event from when they were younger.   

 
Assessments: 

1. Have students make a playlist of their favorite songs from childhood (or currently) that give them 
the same feelings of joy and nostalgia mentioned in “El niño que quiere jugar.” Liner notes for their 
individual playlists of what those songs mean to them and why they chose them should be 
included. 
 

2. Have students create a song or melody about their childhood memories. The student will write  a 
self assessment about their chosen project. The document could be a journal entry or report to the 
class as they perform their work.   

 
 

 

Extensions 

 
1. Share and discuss these questions with your students after watching the interview video: 

- Richard and Juan talk about how they learned music as young people from their older 
family members. What have you learned musically from your family or the adults in your 
life? What music have others shared with you, and how has it influenced your own taste in 
music? 

 
- Richard says that the music he and Juan play together is an expression of their identities. 

How do you use music to express your own identity? What does the music you listen to or 
play share about who you are? 

 
- Juan shared that with music you can communicate with the whole world. What do you 

think music can do? 
 

2. Provide students with various settings where they might have to improvise for success. (Settings 
might include: planning to play outside but the weather makes that impossible, sports team ‘play’ 
but doesn’t work once the opposing team is in front of you; etc.) Ask them to share what makes 
that challenging but also exciting? Why? Note that in each case, we may have a plan or idea of 
what we think might happen, but how sometimes even better things result.   
 

3. Various videos exist of people using things around them to create music (the group STOMP would 
be one example). Have students create music from the things around them using steady beat and 
syncopation. A variety of sounds, pitches, and performing techniques should be included. 
 

4. Have students make venn diagrams comparing and contrasting world percussion instruments. 
Information about location, performance technique, sound, shape, look, how sound is made, and 
other characteristics could be included. 
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5. Have students teach one of their favorite childhood songs or musical games to younger students 

so they get the chance to relive that nostalgia. 
 

6. Review how just like accompaniment or harmony is needed to support someone improvising, we in 
real life need others around us to support and encourage our improvising. Have students provide 
examples of how they can do this in their school, home, and community. 
 

7. Both Juan and Richard talk in their interview about the mix of musical experiences from Central 
America that they draw on to create their own sound.  Have students research characteristics of 
these regions and find a portion of one of their songs or performances that demonstrate these 
characteristics. 
 

8. Working with fellow art or language arts educators, create a unit of study on artists, poets, and 
others who have focused on childhood memories in their work. Have students create their own 
works of art in a similar manner. 

 
 

 

Standards Addressed 
 
WMEA Music Standards 

MU:Cr1.1.5a, MU:Cr2.1.5a, MU:Cr3.1.4a, MU:Cr3.2.4a, MU:Cr3.1.6b, MU:Pr5.1.4a,  
MU:Pr6.1.4a, MU:Pr4.2.6a, MU:Pr4.2.8c, MU:Re7.1.4a, MU:Re7.1.6a,  MU:Re7.1.8a,  
MU:Re7.2.6a, MU:Re7.2.7b, MU:Re8.1.7a, MU:Re8.1.8a, MU:Cn10.1.8b-WI, MU:Cn10.1.8c-WI,  
MU:Cn11.1.5a-WI, MU:Cn11.1.6b-WI, MU:Cn11.1.8c-WI 

 

DPI Standards 
MG.1.Cr.8.i, MG.1.Cr.10.m, MG.2.P.8.i, MG.2.P.10.i, MG.2.P.11.m, MG.2.P.13.m, MG.3.R.5.i, MG.3.R.6.i, 
MG.3.R.7.i, MG.3.R.8.i, MG.3.R.9.m, MG.3.R.10.m, MG.3.R.11m, MG.4.Cn.6.i, MG.4.Cn.8.i, 
MG.4.Cn.9.m, MG.4.Cn.11.m, MG.4.Cn.12.m 

 
 

  

Resources 

 
1. Resources to help reach the outcomes and strategies are provided at: 

https://wsmamusic.org/re-sound/resources/. For Latinx cultural background and history search 
‘culture’. For PBS music, literature, and art resources, search ‘culture, instrument, curriculum, or 
performer’. For music instrument resources search ‘instrument’. For Latinx cultural centers in 
Wisconsin and the United States search ‘culture’ and for additional performer websites and links, 
search ‘performer.’ 
 

2. Interview transcript 
 

3. Musician photos (see next page) 
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Richard Hildner Armacanqui practicing with Juan Tomás Martínez in Madison, WI on February 1, 2020. Photo credit: 
PBS Wisconsin Education.   
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Juan Tomás Martínez performing “El niño que quiere jugar” in Morphy Concert Hall on the University of 
Wisconsin-Madison campus on February 9, 2020. Photo credit: PBS Wisconsin Education. 
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Richard Hildner Armacanqui and Juan Tomás Martínez performing “El niño que quiere jugar” in Morphy Concert Hall on 
the University of Wisconsin-Madison campus on February 9, 2020. Photo credit: PBS Wisconsin Education. 
 
 
 

 
 
Re/sound: Songs of Wisconsin is a collaboration between PBS Wisconsin Education and Wisconsin School 
Music Association. 
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